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Name:

The Bus

Before Reddlng= the words with the short u sound.
During Reading: Read together.

QR CODES

1O HEAR THE

COMPREHENSION QUESIIONS

EXPLICTT | [ <,ZL PASSAGE
DIREFCOTIRONS The bus was fun. It was fun for the kids. \ﬁ
BEFORE, Bam! The bus hit a rock! CON’[ROLLED
DURING, The kids got off the bus and had to run. TEXT
AND AFTER Bud put on his hat. It was hot to run in the sun.
READI&_J_AA;} Reading: Answer the questions about fhe story. <
. What was Bud on? FOLDABLE
T B —— . - | TO ALLOW
- ' STUDENIS TO
""""""""""""""""""""""""""""""""""""""""" FOCUS ON
2. Who put on a hat? PASSAGE
AFTER READING " i




INSTRUCTIONAL VIDEO:
HOW TO USE
BLENDING LINES &
DECODABLE TEXT
EFFECTIVELY
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https://youtu.be/jX-H1drk1FQ

EACHER

Planning For Small Group Lessons
Teacher Guide

Purpose

The four approaches 1o oral reading

A Word about
Blending Lines

Blending lines are simply a list of words that can be used fo introduce

the new skill for a decodable passage. Blending lines should be used

Day | - Total time: 20 minutes
following the I do, We do, You do format.

Activity « 1do: Teacher models blending the first word

* We do: Students join the teacher in chorally reading the rest of the
words on the list. Provide corrective feedback as needed.

You do: Tap a word and have a student read independently.

S

gested Pa\cmg

Activity

least amount of teacher support the
approaches are echo reading, choral
reading, partner reading, and whisper
reading.

Read Together
(6 minutes)

The first reading, provides you with the
chance fo correct any missed sounds or
wards and should include the most amount
of teacher support. Repeated readings are
proven fo increase student readina fiuency.

Focus Skill
(1 minute) .

. You can write an entire blending line on a whiteboard at once or write
Decodable Words & Blending Lir ™ srd at a time. In some cases, using phoneme addition, substitution

Pldnnlng for Small Group Les (8 minutes) B *| stion will connect words in a blending line. (Ex. hat — hate. Write
Teasher Gulde SU gested‘ chlng rd hat on your whiteboard show students and blend fho word
sr. Then fell students, “Now I'm going fo add an e fo the end of

Activity Purpose or Ac ii mes rd. What word do we have now?”)

Focus Skill
(1 minute)

Day 2 - Total time: 20 minutes
Activity

Point 1o the missed
State the speling ai
Have children repe
Have children blenc
corrected sound

5. Reread sentence w

There are 5 quesfions f
1. Answer fargets phoni
2. Student must use fex!
their answer

3. Addresses higher lev
Gomprehension 4. Addresses higher lev
Questions 5. Prompts students fo
connection

Routine for when a
word is missed:

Irregular High Frequency Word,
(Heart Words)
(3 minutes)

This statement explicitly introd

ing Lines Lesson Forma
sound (/a/) and spelling for the

known sk moves student from a known word
to @ word with the target skill (Ex. red, rea

vary beginning sound - varies the beginning sounds of each
word, focuses on farget skill

vary ending sound - varies the ending sound of each word,
focuses on farget skill.

mixed sef farget skill - mix of words that il focus on target
skill

46: review words — some may be in decodable passage.
challenge words — included for high level readers, some may
be in decodable passage.

%9: connect fo fext - preview sentences from fhe passage.

Preview & Predict
(1 minute)

This section provides a list of t
words in each passage. These
should be introduced through B

Review Focus Skill
Reud Together : Choral Read or (1 minute)

(6 minutes) for more ideas and info.

During Reading

Decodable Words &
Blending Lines
(3 minutes)

(s mmuies) Review blending lines or focus on lines you
didn't get to the previous day.

(3 minutes)

These questions are de
check student compreh
students to discuss que
before discussing s @

Blending Lines:
Line 1: known skill fo new skils
Line 2: vary beginning sound
Line 3: vary ending sound
Line 4 icad st lorget ot
Line 5&6: review

Comprehension Questions
(6 minutes)

Before Reading

Review Irregular High Frequency Words
(Heart Words)
(3 minutes)

After Reading

Writing about reading d
understanding of a fext.
about what they read th
comprehension skills, b
and phonics skills fo wr

Sorew

Write & Retell
(6 minutes)

Lnne 7: challenge words
‘e 8&9: connect fo text

. . blending lines differ siightly. For example, the first line is a
Preview & Predict : review the title of the of leffer sounds. .
: . passage and academic wor

= (1 minute)

This section lists the irregular t
frequency words students will 1
before reading. Look over fhese words.
before the lesson fo decide which new

words should be infroduced o students.

Irregular High
Frequency Words
(Heart Words)

(3 minutes)

Recd Together : Whisper Read or Partner
Rea

During Reading

[0 mlr\ules)

See Introducing Irreguiar High Frequency
Words for ideas on how fo infroduce fhese
words fo students. Write & Retell

(6 minutes)

After Reading

This section allows an opporturity for
students to become familiar with the fitle

Differentiating for
Student Success

Below Level Students

& beyond

ho need continued practice with building fluency can
ading the passage with a partner or whisper reading. Ust
ecordings to provide students with independent practice
1se ot a center.

Introducing students o an act
vocabulary word allows them
vocdbukory ond bl beckgro
These words are not

butcan b6 used when disouss
passage.

eview & Predict
inute)

Using the Printables

You can also differentiate for needs by choosing the
best passage option for your students’ needs.

Suggested K-2

o

Two options are included:

Primary ruled printable
with sentence stems:

Secondary ruled printable
without a sentence ster

Both options also include a dotted line that runs right below the passage.
Fold the printable on the dotted line when reading the story._This allows the
student to focus on reading the passage. When the studer

An audio recording of each passage is included fo provide additional
support for students who need it. Students can listen and follow along
with their own copy of the passage fo preview the passage before
meeting in @ small or whole group sefting. Students can scan the QR
code on each passage page using an iPad, fablet or Chromebook fo
quickly access the audio recording (no log in required). Alternatively,
you can use the audio recording files included fo pull up the audio
recording on a laptop, computer or ofher listening device.

Audio recording routine for CVC & Blends passages:
Ist read: Teacher reads fo student, student follows along
2% read: Echo read- teacher reads the passage line by line and sfudents

Scope & Sequences

These decodable passages can be used

ANY phonics curriculum or
'scope & sequence. If your school already has a scope & sequence for
introducing target skills to students, then you will use that to plan the order
you use these decodable passages with your class.

If you do ot have a scope & sequence provided by your school, I have
created a research-based suggested scope & sequence for Kindergarten,
st grade, and 2nd grade. These scope & sequences are included in the

full version of the Decodable Passages resource.

31 read: Teacher and student whisper read together.

comprehension questions or writing portion of the lesson,

‘Introducing Irregular

High Frequency Words

The traditional method for learning high frequency words by rote
memorization doesn't work for all students. Using orthographic
mapping strategies, the science-based heart word method teaches
students to sound out the parts of irregular words that do follow
phonics rules. Students then only need fo learn a small portion of the
word that is the “tricky part” by heart.

For some students, irregular words can be commitied fo memory after
only 1-4 exposures. Struggling readers may need 20+ exposures

before the word can be automatically recognized.
Visit the following blog posts for more information on each infroducing
irreguiar high frequency words fo students using the Heart Words

method.

* Heart Words: A Better Way to Teach Sight Words

« Tips for Teaching Heart Words

How to Teach Sight Words Using the Heart Word Method

ng routine for Digraphs & beyond:

sher reads to student, student follows along

~al read- teacher and student read together in ¢
sing voice.

sper read-teacher and student whisper read fog
tel Students

udents may display mastery of a target skill of
f day 1. In this case, have students reread anc
tivity independently or in a center on day 2. Au|
i also be utilized during these independent wor
dels of afluent reader.

repeat after. ‘

Decodable Words
Activity Ideas

Extend student learning with these activities to use with decodat
words.

Word Ladders — Students can build a word ladder or word chain
changing one phoneme in the word fo create the next word.

Word Building ~ Students create a series of words using a limitew
set of letter cards. This activity creates flexibility with student
knowledge of letter sounds and builds reading & spelling skills.

Word Sorts — After mastering a phonics skil, sorting words by fheir
phonics patten is a great way fo review.

Word Mapping - Word mapping is a physical way fo represent the
relationship between phonemes (sounds) and graphemes (letters).
Using word mapping activities helps students sfore words info fheir
sight word memories.

Visit the following blog posts for more information on decodable word
activifies:
« Proctice Activities for Phonics Skills

Using Word Sorts for Phonics Instruction

Phoneme-Grapheme Word Mapping Activities

e




=XPLICIT LESSON PLANS

Short a

The Bag

Teacher Lesson Plan

Today, we are going to learn the sound /a/ as in cat.
Foous Skills The /a/ sound in this passage is spelled with the
letter a. Can you think of any other words with a
short /a/?
%e;r%cicble can, bag, rat, Dad, ran, had
Blending Lines |"Nag9
Short a
*adjust review can cat rat ran The qu
lines to bag rag gab cab
according to Teacher Lesson Plan
your phonics cats rats cans bags \
scope & Dad had a b First Read: Second Read:
Before sequence as gd nadra.bag: B Tomsih Choral Read Partner Read
needed Dad ran. ead Together | Feho Read Whisper Read
Reading aaren

Irregular High

Frequency 1. Point to the missed sound-spellin
Words has, as, was, the, a During | : pelling
(Heart Words) Readin ) 2. State the spelling and sound
g Routine for 3. H hildr tth d
when a word is . Have children repeat the soun
“The title of our story is called ‘Th{ missed: 4. Have children blend the word again with
you think is going to happen in our corractodisoiing
Academic word to preteach: surpr: 5. Reread sentence with correct word
Preview & Definition: something that happens
Predict expecting What was in Dad’s bag? phonics skill
Example: Bob’s friends threw him (written answer) word

birthday party.
Think about it: Can you think of ati
surprised?

What did Dad do after he saw the
rat? text evidence
(written answer)

How do you think the rat got into

Comprehension

3 the bag? higher level
After Questions (oral answer)
Reading )
Why did the rat run after Dad? .
higher level
(oral answer)
Have you ever found something in a texidosself
surprising place? conrisehian

(oral answer)

What happened after Dad saw what was in the

Write & Retell bag?
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The Bag

Before Reudlng:the words with the short a sound.
During Reading: Read together.

The Bag

Before Reddlng= the words with the short a sound.
During Reading: Read together.

Dad had a bag. “I can pack the bag.” Dad had a
A raf was in the bag.
“Aaaal A rat!l The bag has a rat!”

Dad ran. The rat ran as Dad ran!

Dad and the rat ran and ran!

A raf was in the bag.
“Aaaal A raftl The bag has a rat!”
Dad ran. The raf ran as Dad ran!

Dad and the rat ran and ran!

bag. “I can pack the bag.”

After Reading: Answer the questions about the story.
|. What was in Dad’s bag?

After Reading: Answer the questions about the story.

|. What was in Dad’s bag?

2. What diq
Before Reading: Underline the words with the short a sound.

During Reading: Take turns reading with a partner.

Dad had a bag. “I can pack the bag.”

A raf was in the bag.

Short a, CVC

Short a, CVC
“Aaaal A raf! The bag has a rat!”

Dad ran. The rat ran as Dad ran!

Dad and the rat ran and ran!

After Reading: What happened after Dad saw what was in the bag?

N
AN

Name:

Before Reading: Underline the words with the short a sound.
During Reading: Take furns reading with a partner.

Dad had a bag. “I can pack the bag.”
A rat was in the bag.
“Aaaal A rat! The bag has a rat!”

Dad ran. The rat ran as Dad ran!

Dad and the raf ran and ran!

After Reading: What happened after Dad saw what was in the bag?

SECONDARY
RULED WITHOUT
SENTENCE STEMS

Short a, CVC




